
Phonics 

• Phase 1 – 6  

• Support for spelling 

• Monitoring and 
assessing 

• resources 





Phase 1 

Letters and Sounds – phase 1 - Seven aspects 

 
1) Environmental sounds 

2) Instrumental sounds 

3) Body percussion 

4) Rhythm and rhyme 

5) Alliteration 

6) Voice sounds 

7) Oral blending and segmenting 



Learning Environments 





Phase 2 (6 weeks) 

Letters and Sounds – 
phase 2 

   Introduces grapheme-
phoneme (letter-sound) 
correspondences. 

 

* If children can’t 
distinguish between 
different letter sounds 
they should revisit 
phase 1. 

s a t 

p i n 

m d g 

o c k 

ck e u 

r h b 

f, ff l, ll ss 



Phase 2 assessment 

By the end of Phase Two children should: 
 
• give the sound when shown any Phase Two letter; 
• find any Phase Two letter, from a display, when given 

the sound; 
• be able to orally blend and segment CVC words; 
• be able to blend and segment in order to read and 

spell VC words such as if, am, on, up and ‘silly names’ 
such as ip, ug and ock; 

• be able to read the five HFW words the, to, I, no, go. 





Phase 3 (12 weeks) 

To teach children one grapheme for each of 

the 44 phonemes in order to read and spell 

simple regular words. 

j v w x y z qu 

ch sh th ng ai ee igh 

oa oo ar or ur ow oi 

ear air ure er 



Phase 3 Assessment 

By the end of Phase Three children should: 
 
• give the sound when shown all or most Phase Two and 

Phase Three graphemes; 
• find all or most Phase Two and Phase Three 

graphemes, from a display, when given the sound; 
• be able to blend and read CVC words; 
• be able to segment and make a phonemically plausible 

attempt at spelling CVC words; 
• be able to read the HFW words he, she, we, me, 

be, was, my, you, her, they, all, are; 
• be able to spell the HFW words the, to, I, no, go. 





Phase 4 (4-6 weeks) 

To teach children to read and 

spell words containing adjacent 

consonants e.g. cvcc words (must) 
and ccvc words (stop). 



Phase 4 Assessment 

By the end of Phase Four children should: 
 
• give the sound when shown any Phase Two and Phase Three 

grapheme; 
• find any Phase Two and Phase Three grapheme, from a display, 

when given the sound; 
• be able to blend and read words containing adjacent consonants; 
• be able to segment and spell words containing adjacent 

consonants; 
• be able to read the HFW words some, one, said, come, do, so, 

were, when, have, there, out, like, little, what; 
• be able to spell the HFW words he, she, we, me, be, was, my, 

you, her, they, all, are; 
• write each letter, usually correctly. 





Phase 5 (throughout Y1) 

Teaching children to recognise and 
use alternative ways of pronouncing 
the graphemes and spelling the 
phonemes already taught e.g. ai, ay, 
a-e, ey. 



Phase 5 Assessment 

By the end of Phase Five children should: 
 
• give the sound when shown any grapheme that has been taught; 
• for any given sound, write the common graphemes; 
• apply phonic knowledge and skill as the prime approach to 

reading and spelling unfamiliar words that are not completely 
decodable; 

• read and spell phonically decodable two-syllable and three-
syllable words; 

• read automatically all the words in the list of 100 high-
frequency words; 

• accurately spell most of the words in the list of 100 high-
frequency words; 

• form each letter correctly. 





Phase 6 (throughout Y2) 

During this phase children become fluent 

readers and increasingly accurate spellers. 

 

The shift from learning to read to reading to 
learn takes place and children read for 
information and pleasure. 

 

* If children are not accurate with their 
spelling they need to revisit phase 5. 

 



Support for Spelling 

Is a spelling 
programme for 
children from year 2 
up to year 6.  It is 
aimed at children 
that have moved 
beyond phase 5 of 
the Letters and 
Sounds programme. 





Differentiated Phonics Lessons 

 “We recommend from our experience that children who are slow 
to learn the letter sounds, and to blend and segment do 
well…staying with their classmates for the phonics lessons 
rather than working through the programme more slowly.” 

 

 “Slowing down the programme for some slower learning children 
may be setting them up for reading failure; they may never 
catch up with their classmates, no matter how much extra 
practice in reading they get.” 

 
 

                                                                   Page 39, Teaching Synthetic Phonics: Rhona Johnston and Joyce Watson. 



Differentiated Phonics Lessons 

Advantages: 
• Removing the glass ceiling on attainment and reducing 

the tail of underachievement 
 
• Economies of space, time, staffing 
 
• Greater consistency in quality of teaching 
 
• Improved support for application across the 

curriculum 
 

 



Differentiated Phonics Lessons 

Challenge: 
Catering for the needs of every child 

• Higher attainers 
 
• Special educational needs 
 
• Different phonic phases 
 
• Different learning styles and speeds 



Year 1 Phonics Test 

At the end of year 1 a 
phonics test is 
administered.  

 

This helps to identify 
children that are not 
making expected 
progress in phonics. 



Monitoring Progress 

• Children’s progress 
needs to monitored 
every half term to 
ensure they are on 
track. 

E:/Package 6 Daily Discrete Phonics Sessions/Phonic Progress Tracking Sheet.doc


Phonics Resources 

Try these resources: 

 

Jolly Phonics IWB resources 1-3  

Free interactive resources 
http://www.phonicsplay.co.uk/InteractiveResources.htm  

Phonics resources http://www.mrthorne.com/  

http://www.phonicsplay.co.uk/InteractiveResources.htm
http://www.mrthorne.com/

